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Overview  

In the past, I have had students write weekly blogs that were related to our 

learning. Oftentimes, the blog would be a response to an article I had the students read 

which correlated in some way to the material we were covering in class, or a reflection 

on the topic we were covering. The responses had a word minimum and were in typical 

essay format. The responses were dry for me to read, and I know they were dry for 

students to write. The blog assignments were for honors students and I already knew 

they knew how to write a summary, however, at the time, this was the best I could come 

up with. I wanted the students to be reflective on their learning and reading, but did not 

yet have the knowledge to form more meaningful tasks for them to complete. Kelly 

Gallagher (2017) touches on the importance of being able to successfully write in 

real-world situations, using forms such as letters/email, recipes, and other “real” genres. 

Summarizing in an essay form is not authentic, nor will it likely be useful in the future. 

I felt like this was a daunting task as I could not possibly implement more 

meaningful writing experiences all while teaching my content at a pace necessary to 

complete the Biology Essential Standards for North Carolina. As many teachers do, I 

looked at writing as the English teacher’s goal and mine was strictly for students to 

understand the basics of the living world.  

As I was introduced to multigenre writing, my view on this began to change. I 

instantly saw how I could use these strategies in place of a summary on my students 

blog posts, and began to formulate ways to change around this assignment. My 

question became how can I use multigenre writing to create meaningful writing 
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experiences in the content area? Through a bit of reading and researching, this plan 

began to unfold, nearly on its own And, with a group of very willing students, my class 

and myself saw how writing not only could be fit in, but could become an integral part of 

learning in biology class.  

Timeline 

To start out, and ease students into this new strategy, I chose to have them 

create Found Poetry by reading an article on desalination. From here, I gave students a 

genre (obituary, break-up letter, etc) and topic (cell communication, mitosis, etc) to write 

on each time. Each session came with less and less guidance from me, in the form of 

fewer examples and guidelines, as I wanted to encourage their creativity with the 

strategy. I wanted them to explore the strategy without constraints and beyond the 

possibilities that I gave them. I was careful to explain why we were using the genre for 

each topic, and how that genre fit into our topic and allowed for creative explanation and 

further research. We talked each session about the elements in each genre to activate 

their background knowledge and encourage them to figure out how they could creatively 

use the elements from the genre with the topic. For a culminating review of multigenre 

writing, I wanted students to use the knowledge they had gained, and strategically 

choose a genre that would most efficiently present their understanding of a topic. 

Findings 

A major goal that arose out of my question was for students to be able to 

carefully select a genre that would best present the information of the topic they were 

writing on. I decided that this would be incorporated as one of the final sessions of 
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multigenre writing for the semester. For this, I gave students an extensive list of genres, 

a topic, and had them systematically choose a way to present their knowledge. I found 

this to be quite successful as students chose genres to write about 

transgenic/genetically modified organisms (See Appendix A). In a few cases, students 

were focused on choosing a transgenic organism prior to choosing a genre and 

beginning their writing because they had come to learn the importance of matching the 

genre to the topic (See Appendix B). Students showed their understanding of the 

overarching principle of multigenre writing by strategically choosing a genre. Romano 

(2017) talks on how this the best way to go about writing in multigenre form. In Fearless 

Writing, he describes how, in teaching multigenre writing, he has students choose their 

topics in order to effectively choose the genres they will use in their projects (pp.63-71). 

Students chose many genres, each demonstrating their ability to successfully use 

multigenre writing to convey their knowledge. In this brief exchange, I was able to 

confirm that Landon understood the idea of choosing a genre that fit with his topic.  

Teacher: Landon, any ideas? 
Landon: A death certificate. 
Teacher: Death certificate? For what? Which one? 
Landon: Um I’m going to do it…. Ummm… I’m not sure what [organism] I’m going to 
choose but just because, you know, all the concerns related to it. 
 
Since there are health and other concerns surrounding transgenic organisms, especially 

food-related organisms, he was able to use that knowledge and choose a genre that 

made sense to convey through. Students have learned in class and through their 

research that GMOs are lacking much long-term research, and therefore their safety is 

questionable.  
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Another theme that emerged from this strategy was students writing creatively by 

using originality and humor. Students became interested in these multiple genres and, 

with each session, would find innovative ways to incorporate details into their writing. 

Each session students would use language unique to the genre. I noticed that their 

writing emulated what they had seen in texts of the same genre that they had previously 

read. Students were not writing in the typical, dry scholarly writing format, but were 

using the genre to be able to express themselves creatively. Caleb’s was the first piece 

I read where I realized this would be an important and useful part of this writing strategy 

(See Appendix C). In his obituary for Mr. Insulin Signals, he cleverly included details 

about the “deceased” as being the head of the Sugar Division of the local police 

department and other details that added originality and humor. He even inserted sneaky 

details like listing the address as North Cellolinia. As students wrote “break-up” letters to 

their counterpart (on behalf of mitosis), students further showed their creativity. Allie 

showed both her creativity and understanding of interphase with the following excerpt: 

“...We went to G1 school together and they checked and made sure we were 

growing right, all the way up through our Synthesis classes and G2 school when they 

made sure our DNA replicated correctly...”  

Being able to use humor and creativity when writing on a topic truly shows students are 

past simply remembering or understanding, and are, actually, in the highest level of 

thinking with.  

This lead to yet another noticeable theme; research. Students would go into each 

writing session with a good understanding of the topic. We had already taken notes on 
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the topic and done at least one activity regarding the topic. They could have easily 

taken their knowledge, and written their piece, but chose to instead, go further. 

However, I found students were willing and eager to do further research on the topic to 

be able to include more specific details. Again, in Caleb’s obituary, he researched about 

ceasing cell signals in relation to diabetes. Students had learned about cell signals, but 

Caleb chose to do more research to be able to write specifically, and accurately, on 

diabetes. In the recipe assignment, students were tasked with writing a recipe and their 

topic was protein synthesis. Allie and Leann showed willing to do more research to 

make their recipe clever and more interesting to read (See Appendix D). They wanted to 

include a temperature and of course found the optimal temperature needed for the 

protein they described. The best part being it was all self-driven-- at no point did I 

require extra research. Not only did this enhance the quality of their writing, it also 

drastically increased their learning and understanding of the content.  

Synthesis 

Most, if not all of my research was written to address multigenre research 

projects, a very valuable strategy and resource for the classroom. However, the entire 

project was not something I was able to incorporate fully at this time. I did find that I was 

able to adapt what I read to my classroom and gather what I needed for implementing 

the use of multigenre writing, as well as promote interest and motivation in writing in my 

students. In one of my first readings, Gallagher (2017) thoroughly described “Reasons 

to Write,” which really opened my eyes. Though it’s clear to see now, I feel many 

teachers at the high school level, myself included, fail to see that students need the 
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opportunity to write in other forms than the standard scholarly essay. Of course this 

serves a purpose all in its own, yet this is not a typical genre that many of our students 

will leave high school and see or use on a regular basis. Multigenre writing can then be 

a huge benefit to those students who will enter the workforce, but still need a solid 

foundation of writing experiences. Career-ready students need writing opportunities to 

acquire and sustain many forms of employment. “People unable to express themselves 

clearly in writing will find limited opportunities for professional, salaried employment” 

(2017). Again referencing Bloom’s Taxonomy, college-ready students must be able to 

reach the highest level order of thinking, “create.” Gallagher cites a multitude of studies 

that indicate that more, quality writing is likely the largest factor to indicate 

college-readiness. With multigenre writing, students are tasked with producing higher 

quality pieces of writing that demonstrate knowledge in more creative, unique ways, and 

are also indicative of higher order thinking skills. 

In content areas, writing provides students a way to demonstrate and explore 

their knowledge of a topic, while simultaneously gaining further knowledge through 

research. Tower compares writing in the content area having as much importance  to 

the actual content itself. “Students need opportunities to experience the different 

purposes for which scientists write as well as the ways people conduct scientific 

discourse” (475). Authentic opportunities for writing in the content area, such as 

multigenre writing, also provide students with insight for their purpose in writing. In 

multigenre writing, students have the authentic purpose of conveying information, and, 

because they are tasked with deciding the most effective method through which to do 
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so, they are able to see the purpose as well (Romano, 2017). Because students are 

encouraged to choose their own genres, and are encouraged to use creativity, the 

writing is more relevant to their interests and lives, and they are therefore more likely to 

be motivated to write (Lacina & Griffith, 2012). 

Impact 

The largest impact this project has had on my own teaching is simply realizing I 

could do it. Though it sounds overly cliché, I went into this project with much 

apprehension to actually being able to implement multigenre writing. I underestimated 

my students. I did not think they would “get it,” and if they did I was positive they would 

be completely unwilling to give it a try.  I underestimated myself. I did not think I would 

be able to successfully fit it into my curriculum and would therefore be tasked with 

finding the time to create and implement new assignments. I have been completely 

surprised and empowered by not only my ability to do this, but furthermore by its 

effectiveness and success. Because of this project, I feel that, as a teacher, I will be 

more willing to try new and different strategies in the future.  

This project has completely changed my view on teaching writing. I now see that 

I, or any content area teacher, can successfully implement meaningful writing in the 

classroom. I also see how effective multigenre writing can be in the content area. 

Through the process I saw how interested my students were and how willing and eager 

they were to do additional research to make their writing better. I learned that through 

humor, irony, and creativity, my students were able to express their high-level of 

knowledge on a topic.  
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In the future, I plan to continue using the lessons I have created, as well as 

continue to alter more assignments for students to have further opportunities for 

multigenre writing. I also am interested in changing the culminating project my students 

complete to a project in the multigenre style. Lastly, I plan to share my experiences with 

others and encourage all teachers to utilize multigenre writing. I hope I can encourage 

all teachers to consider themselves teachers of writing for the benefit of our students 

and future generations of students to come.  
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Appendix A: Audio Transcript, Choosing a Multigenre Mini-lesson 
 

Teacher: Talk through what genre would make the most sense for you to use. 
  
[students talking among each other] 
  
Teacher: Ok, what genres are we looking at? 
  
Caleb: We just made our Google Doc 
  
Teacher: You just made your Google Doc? Have you discussed a genre? Are you 
feeling better Charlie? 
  
Charlie: chuckles 
  
Caleb: We need to choose a transgenic organism. 
  
Teacher: Ok so are you picking a transgenic organism or are you picking a genre first? 
  
Caleb: We were going to pick the organism first so we knew which genre would work 
based on what the organism does. 
 
Teacher: Ok. What about you 
  
Trevor: I don’t know. 
  
Teacher: Still looking? Sierra, any ideas? 
  
Sierra: Pretty much the same thing. Just trying to figure out the organism and then 
figure out from there. 
  
Teacher: Ok. What genres are we looking at? 
  
Allie: Well we’re thinking about doing an advertisement for the corn or the chickens that 
are huge. 
  
Teacher: Ok 
  
Allie: We’re not sure what we’re going to do yet. 
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Teacher: Landon, any ideas? 
  
Landon: A death certificate. 
  
Teacher: Death certificate? For what? Which one? 
  
Landon: Um I’m going to do it…. Ummm… I’m not sure what I’m going to choose but 
just because, you know, all the concerns related to it. 
  
Teacher: Ok! Cool! … Ideas, friends? 
  
Sydney: I’m going to do a birth certificate. 
 
Ramsey: We don’t know what thing we’re doing. We want to do like blue roses. 
  
Teacher: Ok 
  
Ramsey: How they like dye them blue and stuff? 
  
Teacher: Ok. Do you have an organism? 
  
Sydney: Not yet. 
 
Teacher: Still looking? Gotcha. … Katie any ideas? What are you going to do? 
  
Katie: A journal entry. 
  
Teacher: Ok cool. Who are you going to be in your journal entry? 
  
Katie: A bacterium with recombinant DNA. 
  
Teacher: Oh ok cool! 
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Appendix B: Writing Products from Choosing a Genre Mini-lesson 
 
Death Certificate by Sierra 

 
 
Police Case by Charlie and Caleb 
 

APRIL 10TH, 1943 

The Case of the Excessive Nicotine 

Charlie V and Caleb O 

4:00 PM, Police Headquarters. 
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It was a rainy day in Chicago on the 5th of April, 1943. The name is Charlie “No-Voice” Vogler, 
me and my partner, Caleb “Lefty” Osborne, had been working for all of it. Our Job? To rid the 
streets of this disgusting drug, Nicotine. 

I have been head of the Narcotics squad for five years now. It’s a tough job, but rewarding. If 
there’s one thing I have learned through all of these years, it is that no drug is an “easy” job. 
Those scumbags will fight tooth and nail to hold on to their “Drufs.” Lefty and I were heading 
to the warehouse of the nicotine King Pins, Justin “Cigar” Riley and his twin, Trevor 
“Cigarette” Riley. 

6:00 PM, Warehouse 

We pulled up to the door of the warehouse at 6:00 in the PM. The minute we stepped out we 
were bombarded with nuclear explosives. We split up, Lefty taking the right, and I took the 
left. We entered the building, only to find that they had left, taking all of the nicotine with 
them. We got back in our 1937 Chevy, and began chasing them. They took a left onto Sardine 
Lane, where they were cornered in by boxes full of fish at the local supermarket. There we 
were able to wrestle them out of the vehicle and confiscate the nicotine. 

7:00 PM, Police Interrogation Room 

“WHERE IS THE NICOTINE !” 

We had enlisted the help of our best interrogator, Mr. Lucius Paiysli. He had been with the 
station for 10 years, and no one could get a criminal to fuss up quite like him. 

“Ain’t gonna tell ya’” replied Cigar. 

Paiysli backhanded the twin. After 5 years as a drill sergeant prior to joining the force, he 
wasn’t gonna let a criminal talk sass to him. 

“This one grade will count for 100% of your LIFE” 

“Oh well.” said Trevor. 

It was at this moment that our two scientists, Will “Mad Guy” Vestal, and Levi “Brody” Brown. 
They had results. 
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“It came back positive,” began Mad Guy. He had been in the forensics division for 50 years, 
even though he was only 20. 

“We found the nicotine,” finished Brody. 

“Well, well” said Lefty, “looks like we don’t need you help anymore.” 

“Look, fellas,” Justin said, reaching for his wallet. 

“YOU HAVE A RIGHT TO SHUT UP” yelled Lefty, violently punching Justin in the face. 

9:00 PM, Police Laboratory 

I had sent the two criminals with one of our officers, Tyler “Anthony Gregorovich” Downer. He 
was to take them to one of the cells and book them. 

Me and lefty followed Mad-Guy and Brody to the lab. They had found a way to reduce the 
nicotine in the Tobacco. 

“Well, No-Voice,” said Brody, “we think we found it.” 

“It is a solution that contains Salicylic Acid-” began Brody. 

“English” interrupted Lefty. 

“It is a nicotine reducing agent,” finished Mad-Guy. “We put it into the tobacco plant at it 
causes the plant to yield less nicotine, thus making the drug less addictive.” 

“How does it work,” I asked. 

“We put the composition the plant during the period that tobacco blooms on the top. This in 
turn will alter the final product genetically to produce less nicotine. It will also increase the 
yield of the plant.” Brody said. 

“It isn’t a sure fire solution, nor will it rid the streets of nicotine. But it will greatly decrease the 
addictive properties of the drug.” 
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“We are sure it works?” Lefty asked. 

“Yes sir,” replied Mad-Guy, “we have done extensive tests.” 

April 8th, 1943. 12:00 PM, District Attorney’s Office. 

Me and Lefty had just filed the charges against the Riley twins. Endangerment, Drug Dealing, 
and Obstruction of Justice. 

The new genetically altered cigarettes had been leaked into the streets. People could no 
longer get the hard stuff, it was all the safer product made by Mad-Guy and Brody. 

Me and Lefty got a call from the Chief congratulating us. As usual, I took all the credit. We are 
both getting a one week vacation, but after that, we are being place on the toughest case of 
them all. The case of the Excessive Sugars. 

Death Certificate by Landon 
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Journal by Katie 

Entry 1:9/24/98 
 
I am a bacteria; I was brought into a science lab a few days ago by several researchers and 
scientists, after being removed from my native environment. I have discovered that bacteria like 
me and even some virus have also been brought into this lab for scientific reasons. I have been 
listening in on their conversations and they talk about these reasons; they talk about how 
I,other types of bacteria, and a few viruses will be used in scientific experiments to help advance 
medical research, biotechnology, and help make a process called gene therapy, which appears 
to be the process of using bacteria or viruses to correct a defective gene, more effective. I have 
been able to make minor communications with some of the other bacteria and some of the 
viruses; none of us know what is going to happen to any of us or when it will happen. 
 
Entry 2:10/1/98 
 
Most of the other bacteria and most of the viruses have been taken to be experimented on; they 
haven't returned. It’s been abnormally quiet, despite the conversations between the scientists 
and researchers. Those of us who remain have heard the researchers and scientists talk about a 
few successful experiments; however, we also heard about how several of the experiments 
failed to accomplish anything. The scientists and researchers are discussing a potential, new 
method to be used while conducting new experiments. I have heard that this method is referred 
to as recombinant DNA, or something similar to that. The remaining bacteria, viruses, and I 
Believe this could be a safer alternative to the current methods being used, but we still don't 
know for sure. 
 
Entry 3:10/15/98 
 
I have been taken for usage in one of the experiments; I was the final bacteria to be taken. The 
Scientists and researchers have removed my plasmid, which was part of my DNA, for further 
testing. I can, somewhat, see what they are doing from my current location, it seems as if they 
have removed a portion of my plasmid to make room for something else, like a gene. Now, it 
appears they are taking what I assume to be a fully functioning gene from a different 
organism's DNA and are implanting it into my plasmid. According to them, this re-engineered 
version of my plasmid is intended to help a person with a serious genetic disorder. They are 
walking back to where I am and they appear to be getting ready to inject my changed plasmid 
back into me.Hopefully, nothing will go wrong. 
 
Entry 4:11/1/98 
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After producing several identical copies of myself, I finally heard that I am going to be shipped 
off to a different location. I have heard that I am one of the successful experiments and the 
scientists and researchers believe that, I will help treat a person’s genetic disorder and that 
I,having been a successful experiment, will help with more biotechnological breakthroughs in 
the future. I truly have no idea where I am being sent to or if I will be re-united with a familiar 
bacteria or virus, but I hope whatever corrected, functional gene I am equipped with helps a 
person in their treatment against their serious, dangerous genetic disease. I am still hoping that 
nothing goes wrong. I would like to know what happened to the failed experiments, which is 
what the scientists and researchers referred to them as. 
 
Entry 5:12/2/98 
 
I was used in the process of gene therapy; this therapy was mostly successful for the person who 
had the gene therapy. I and my identical copies were placed in the air of an enclosed room and 
we were indented to be inhaled by the person with the genetic disorder; we were intended to be 
inhaled so we could locate the erroneous gene easily and attempt to repair it. As I and my 
identical copies carry a corrected and functional gene, we have helped in the process of fixing 
and correcting an incorrect gene that did not function properly. While I have heard this person's 
genetic disorder was not fully cured, the gene therapy helped reduce the effects and symptoms 
of the disorder. I, unfortunately, have not found any familiar bacteria or viruses to communicate 
with; they were probably sent to different areas to help other people with their genetic 
disorders.I still wonder what happened to those bacteria and viruses that were considered 
failed experiments; when I was still at that lab, I heard that the failed experiments were 
removed from the facility and disposed of. I am not sure what that legitimately means, but I 
assume it does not have a good meaning. 
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Appendix C: Caleb’s Obituary 
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Appendix D: Allie and Leann’s Recipe for Protein Synthesis 

For our homemade Protein Bars you will need: 

-Amino acids of any kind (keratin for hair, etc.) 

-Polypeptides 

-nucleotides 

– a nucleus 

-ribosomes 

-DNA 

-mRNA 

-tRNA 

In order to make the Protein bars, you’ll need to purchase our book, DNA recipes for dummies. 

This first step is written under the section called TRANSCRIPTION. You will begin with mixing the 

RNA molecules in the nucleus bowl, keep in mind to follow the directions written in the DNA 

template. Once you stir this up well you will have a single strand ribonucleic acid or an RNA. You 

will now pour this mRNA in the Ribosome mixer and leave it there to be mixed and read. This 

second step is labeled as TRANSLATION. Use your tRNA-spoon and dip it into the ribosome mixer 

and allow it to read the codons in the mRNA. If you used the Keratin earlier mentioned, the 

codon will code for a keratin amino acid group. Place these acids in the oven at about 98 

degrees Fahrenheit. These acids will create a polypeptide which will chain up and create a 

protein! Now you have your protein bars! Eat up! 

 


